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FLIPPED CLASSROOM AS A LEARNING TECHNOLOGY IN  

ESP TEACHING 

In current studies, dedicated to the issues of didactics within effective arrangement of ESP 

classes for students majoring in various specialisms, the student-centered approach tends to 

dominate with the flipped classroom (also known as “inverted classroom” or “flipped 

learning/flipped teaching”) as one of the most meaningful and important concepts to focus on. 

The greater majority of scholars commonly view the flipped classroom as a specific 

instructional model in which students consider the learning materials before class via  instructor-

provided video lectures or other pre-class learning content outside the classroom, whereas in-class 

time is used for student-centered active learning, namely problem solving, collaborative work, 

laboratory experiments, etc. [1; 3; 4; 6; 9 and oth.]  

Disclosing the inner form of the concept, one can presuppose that the flipped classroom 

approach lies within asking learners to do pre-class preparation and aim at taking the initiative to 

participate in classroom learning activities. Traditionally they regard the flipped classroom as a two-

phase instructional model [4; 8]: 1) a self-directed learning phase (when students interact with 

teacher -provided learning materials); 2) the phase of active learning experience (occurs during the 

in-class time). The model under consideration is mostly used to refer to the learners’ activities 

watching authentic recording material at extracurricular time, and doing hometask practice in class. 

The given model provides learners with an opportunity to gain exposure to content prior to class 

and study at their own pace, avoiding numerous stressful situations in class, focusing on higher-

level cognitive activities with active learning and problem-solving involved. 

It is worth mentioning that the term itself actually was first used in 2007 by two US teachers 

of Chemistry John Bergmann and Aaron Sams who aimed at solving the problem of students often 

being  absent and helping them to catch up with the rest of the group [5]. So, the teachers started 

applying the screen capture software to write PowerPoint presentations and narration for students to 

download these very materials for further self-studying. The authors of the flipped strategy found 

the model to have been effective and proceeded to allowing the students to watch the film at home 

to preview the teaching materials, and then design interactive learning activities (namely, 

discussion, practice, problem solving and individual guidance to complete the work in the class).  

Scholars currently focus upon the following main advantages of the students-centered 

approach with the flipped classroom method to be used [1, 113; 9, 14; 10, 1502]: 1) an opportunity 

for the teacher to create authentic mini lectures; 2) personalized approach to each student; 3) 

increasing the responsibility and autonomy of the learner; 4) increasing the contact time between 

the teacher and the student; 5) the ability to catch up with the group if they had to miss the classes 

for this or that reason; 6) more efficient use of time; 7) the ability to concentrate; 8) the increase of 

creativity and critical thinking of students; 9) improving the atmosphere in the classroom, makes it 

more welcoming and comfortable; 10) increasing the motivation of students. 

 That is we can conclude that nowadays technologies in educational sphere are an ever-

evolving process and both the students and the instructor can improve the learning and teaching 

processes by means of using various job-related online materials, such as podcasts, video and other 

content-based learning options that students can access outside the classroom for them to aim at 

better learning performance in ESP courses. 

Further research can be especially useful in terms of studying the impact of learning 

effectiveness and students’ perspective of applying the flipped classroom approach to teaching ESP 

in various job-related areas and enhancing the ESP learning process by mapping it to the flipped 

classroom model.  
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FORMATIVE ASSESSMENT IN THE COURSE OF  STUDENTS’ LANGUAGE 

COMPETENCE DEVELOMENT 

Methodology of teaching foreign languages has been undergoing great changes lately. We 

can hardly name the branch, which has not been reformed or rethought. Currently, one of the main 

issues of methodology courses is how to prepare future teachers for learner-centered teaching, 

where students are engaged in active learning, their feedback on the success of the performance is 

collected on the regular basis. Such evidence forms the foundation for adapting teaching to meet 

learning needs. Such high-order objectives can be met on condition of using formative assessment 

(later referred to as FA), that is assessment for learning. 

Assessment in its broad sense has been practiced in the country for some decades so far, but 

the emphasis has been laid on assessing the results rather than the process. However, traditional 

standardized tests turned out to be instructionally insensitive, showing students’ status rather than 

effectiveness or ineffectiveness of the instruction. The challenge the methodology faces today is 

down to the discrepancy between learner-centered paradigm under which the opportunities to 

develop the initiative and inquisitive learner are to be created and traditional assessment system 

where a student remains the object of teacher’s control. The processes of developing higher-order 

thinking in our students, on the one hand, and encouraging his autonomy in learning add to the 

complexity of the issue in question.  

The interest to formative assessment was raised by the researchers Paul Black and Dylan 

Wiliam, who shared their empirical evidence in this field calling it one of the most powerful 

educational tool. In his book, Transformative Assessment (2008), W James Popham defines 


